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Students who transfer from a community college to a university need to learn about their new
environment in order to succeed academically at their new institution. The purpose of this study
was to investigate the effect of attending an extended orientation on transfer students’ academic
achievement. An extended orientation is a program hosted by the 4-year institution to teach new
students about the culture, campus, resources, and opportunities offered. This study compared
the academic achievement of transfer students who attended an extended orientation and a
similar (based on GPA and number hours transferred) group of transfer students who did not
attend an extended orientation. The academic achievement measures included the cumulative
grade point average (GPA) at the transfer institution, the cumulative number of hours earned at
the transfer institution, and the rate of retention to the following fall semester.
This study used a quantitative research design using an independent t-test for GPA and
number of hours completed, and a chi-squared test of independence for retention rates. The
findings showed that there was no statistically significant difference between the transfer
students who attended the extended orientation and those who did not. While the transfer
students who attended had slightly higher GPA’s and number of hours completed, the difference

was minimal and not significant. Similarly, although the retention rates for transfer students who
attended the extended orientation were slightly higher than for those who did not attend, the
difference was also minimal and not significant. The goal of the study was to give practitioners
who develop and implement similar programs evidence on how to tailor specific programs to
meet the needs of transfer students from community colleges to better assist them in their
transition to their new institution.
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CHAPTER I
INTRODUCTION
Often, students attending community colleges are looking to transfer to a 4-year
institution, and the objective of community colleges is to accept graduating high school students,
offer a general education, and send them to 4-year institutions to pursue a bachelor’s degree
(Cohen & Brawer, 2008). While community colleges can offer viable options for training or
certification, a 4-year degree achieved by way of community colleges is common. Cohen and
Brawer (2008) report that from 40-65% of students obtaining a bachelor’s degree from a public
university have community college credits on their transcript.
In Tinto’s 2010 article, From Theory to Action: Exploring the Institutional Conditions for
Student Retention, he states, “While it may be useful for theorists to know that academic and
social integration matter, that theoretical insight does not tell practitioners, at least not directly,
what they would do to achieve academic and/or social integration in their particular setting” (p.
54). How administrators at 4-year institutions can utilize yearly programming efforts to better
students entering their college for the first time is a concern that is common to colleges across
the country. Those administrators who are responsible for creating, designing, and implementing
programs aimed to make the transition from secondary to postsecondary institutions easier face
quite the challenge (Mayhew, Vanderlinden, & Kim, 2009). These programs focus on providing
support and creating opportunities for new students to learn and grow before classes begin in
order to relieve stress and allow new students to focus on academics beginning on the first day of
1

class. Students who receive little to no support endure many stressors and rigors that they are not
prepared to handle in the new environment. “Though student retention is ultimately an academic
matter, it is also shaped, directly and indirectly, by social forces internal and external to the
campus” (Tinto, 2010, p. 63).
Prior research has focused on the social and academic adjustment of transfer
students and how experiences at a previous community college assisted in that adjustment
(Laanan, Starobin, & Eggleston, 2010). The 900 students included in this study who transferred
to a university from 2-year colleges were asked to take the Laanan-Transfer Students’
Questionnaire (L-TSQ) to investigate their experiences and performance and find and better
establish concepts to better understand the transition process and experience. The implications
of the study are that advisors and administrators at 2-year colleges should know what 4-year
universities offer to aid in the adjustment, and the 4-year university should learn how to tailor
information provided during orientation to best assist transfer students. Orientations are valuable
to campus administrators at both schools to foster a partnership between them to create seamless
transfer experiences (Laanan et al., 2010).
Duggan and Pickering (2008) also conducted a study on the barriers of transfer student
success and how there had been little to assist transfer students other than offering a voluntary 1day orientation prior to beginning classes at a public university in the southeast. Approximately
1100 students participated and took the Transfer Student Survey. The results of the survey
showed the themes associated with academic failure and lack of persistence. However, there was
no indication as to how attendance at the orientation offered affected academic achievements.
Tinto (1988) has studied the topic of student attrition in depth since the 1980’s and
discusses the characteristics of stages that may arise in a college student’s educational career. In
2

the second stage, the “stress and sense of loss and bewilderment, if not desolation, that
sometimes accompanies the transition to college can pose serious problems for the individual
attempting to persist in college” (p. 444). Tinto’s belief in the need to ease the transition is a
foundational statement for what the proposed study hopes to accomplish by showing that
programs offered to students who are transitioning into a new environment can benefit
academically. Tinto (1988) also states that after a new student has begun to make the transition
to a new college, they then face the issue of finding and adopting the norms of the new college
setting. Administrators have an opportunity with students who are transferring into their colleges
to provide programs to teach norms so that new students have less to adjust to.
According to Mayhew et al. (2009), “A successful transition to college has been
consistently linked to overall measures of student success and retentions” (p. 321). There have
been research and studies conducted on how well first-year college students adapt to the higher
education environment after attending an extended orientation, but there is very little on how
community college transfer students adapt after attendance at the extended orientation.
Furthermore, the research available for the influence of extended orientations on academic
success of college students tends to focus on social adjustment with little focus on academic
achievement.
Most universities across the country have some form of orientation that all students are
required or strongly encouraged to attend. Those orientations are typically 1-2 days long and
focus on delivering information regarding the necessities to become a student in the most
efficient way possible. The main goal of the orientation is to assist in the successful transition of
a group of students enrolling (Mayhew, Vanderlinden, & Kim, 2009). They help establish
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student expectations and integrate students into the new culture of the campus (Robinson, Burns,
& Gaw, 1996).
An extended orientation is an opportunity offered to incoming new students who,
typically, apply to take part in a program that lasts multiple days and focuses on social aspects of
college to help ease the transition into the new university. This program focuses on history and
traditions of the university, building relationships amongst its attendees and building anticipation
for the beginning of the school year. The main goal of an extended orientation is to foster a
sense of pride and establish a social foundation for incoming new students. “They vary in
length, content and objectives, but all are designed to aid in student transition and enhance
student success by familiarizing incoming students to college life” (Perrine & Spain, 2008, p.
155). Staff and administration offer these programs for first-year students to help with
adjustment to and involvement in college (Gentry, Kuhnert, Johnson, & Cox, 2006). There is
usually a cost to attend the extended orientation, but some schools offer scholarships that pay the
fee required to attend.
The current study focused on the following academic attributes of community college
transfer students who attended an extended orientation prior to beginning classes at a 4-year
institution: cumulative grade point average (GPA) at the transfer institution, retention at the same
institution from fall of the first year to fall of second year, and cumulative credit hours earned at
the transfer institution. These outcomes for program participants were compared to those for
non-participants who were also transfer students. The goal of the study was to find what, if any,
effect attending an extended orientation as a community college transfer student has on academic
achievement.

4

Theoretical Framework
In 1975, Tinto introduced a longitudinal model in his work “Dropout from Higher
Education: A Theoretical Synthesis of Recent Research.” This model demonstrated that failure
to complete college should be viewed as a series of interactions between the individual,
academic, and social systems the college has in place. Tinto believed that grade performance
and intellectual development (the Academic System) directly interacted with the peer-group
interaction and faculty interactions (the Social System) while also being influenced by precollege experiences and commitment to accomplishing goals. “Given individual characteristics,
prior experiences, and commitments, the model argues that it is the individual’s integration into
the academic and social systems of the college that most directly relates to his continuance in
that college” (p. 96). The interaction of the Academic System and the Social System serves as
the basis for this study. Extended orientations are commonly used to integrate new students into
their new environment utilizing a social setting and to help to relieve stressors that may affect
academic achievement.
Statement of Problem
Transfer students frequently bring with them an assortment of barriers to
academic success and retention, often finding themselves in situations that require skills they
neither possess nor are even aware that they lack (Duggan & Pickering, 2008). Universities and
colleges are often charged with preparing students for the rigors of their academic programs once
they become students, and having an extended orientation assists in easing students into the new
college environment before classes begin. The first weeks on campus are crucial and first-year
students should be connected with individuals who can support their transition to college life
(Soria, Clark, & Koch, 2013).
5

By taking part in these extended orientations, incoming students find groups of
other students who share similar worries and concerns about the next step in their college career.
The use of peer facilitators (fellow undergraduate students) makes the experience that much
more meaningful to students, providing them models of successful college “transitioners” who
are able to share their experiences and approach the new students as fellow journeyers rather
than “experts” or “professionals” (Mattanah et al, 2010). The problem of this study was to
investigate the effects of attending an extended orientation that is offered before classes begin on
the academic indicators of GPA, retention, and credit hours earned for community college
transfer students.
Purpose of Study
The purpose of this quantitative study was to determine if community college
transfer students who attend extended orientations have higher academic achievement in the
areas of GPA, retention, and credit hours earned. This study was conducted using existing data
collected from the Office of Institutional Effectiveness at a 4-year university in the southern part
of the United States for transfer students who entered between the fall semester of 2015 and the
spring semester of 2017. The purpose was to discover differences between achievement for
participants and non-participants using t-tests (for parametric data) and chi-squared test of
independence (for non-parametric data).
Research Questions
This study addressed the following research questions:
1. What effect does participation in an extended orientation have on cumulative GPA at the
transfer institution when comparing similar program participants to non-participants?
6

2. What effect does participation in an extended orientation have on retention at the same
institution from fall of the first year to fall of second year when comparing similar
program participants to non-participants?
3. What effect does participation in an extended orientation have on cumulative credit hours

earned at the transfer institution when comparing similar program participants to nonparticipants?
Definition of Operational Terms
1. Extended orientations are programs that provide opportunities for students who are new to
the 4-year institution to spend multiple days, often after an early move-in, learning about
the culture, history, and traditions of the 4-year institution. Additionally, social
opportunities for participants are offered to help with students’ transition into college.
Examples include programs lasting from one day to a week in length, welcome weeks, and
other activities that engage students in a variety of ways to introduce them to the
expectations, culture, and traditions of the institution (Council for the Advancement of
Standards in Higher Education, 2013).
2. New student orientation is defined as a program that facilitates student learning in three
general dimensions: transition process, academic integration, and personal and social
integration (Robinson et al., 1996).
3. Program non-participant for this study is defined as an incoming university student who
had transferred from a 2-year institution and who had not registered or took part in an
extended orientation at the university.
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4. Program participant for this study is defined as an incoming university student who had
transferred from a 2-year institution and who registered and took part in an extended
orientation at the university.
5. Retention is defined as persisting in an educational program at an institution (The National
Center for Education Statistics, 2018). For this study, retention was defined as a student
who completed the first full year and returned the following fall semester.
6. Transfer student is defined as a student entering the reporting institution for the first time
but known to have previously attended a postsecondary institution at the same level (The
National Center for Education Statistics, 2018). The transfer students in this study were
students coming to a 4-year institution from a community college after completing at least
24 hours. Credit hours from a dual enrollment program during high school were not
counted. Each of these students had a maximum age of 22 years old.
Overview of Method
Quantitative research methods were used to compare the data collected. The sample
included in the study were all transfer students who entered between the fall semester of 2015
and the spring semester of 2017 and were enrolled at the university at the time of the study. All
students who attended an extended orientation were compared to the same number of randomly
chosen, similar transfer students who did not attend an extended orientation. The nonparticipants
were matched to the participants based on number of hours transferred in and GPA earned at
their previous community college to ensure that each group is similar in characteristics. The data
(i.e., GPA, retention, and credit hours earned) were retrieved from the Office of Institutional
Effectiveness at the 4-year university who hosts the extended orientation. To compare the two
groups regarding GPA and credit hours earned, an independent samples t-test was used. To
8

compare the two groups regarding retention rates, a chi-squared test of independence was used.
See Table 1 for a list of data collected and the analyses performed.
Table 1
Description of Data and Methods of Analysis
Research Question

Data

Method of Analysis

1. Effect of participation in a
summer orientation
program on cumulative
GPA
2. Effect of participation in a
summer orientation
program on retention
3. Effect of participation in a
summer orientation
program on cumulative
credit hours earned

Cumulative GPA at university

T-test

Return next fall – Yes or No

Chi-squared test of
independence

Cumulative credit hours
earned at university

T-Test

Delimitations
•

The first delimitation of the study was student characteristics. The only students included
in this research were students who transferred from a community college to a 4-year
institution.

•

The second delimitation of the study was the time period when transfer students were
accepted to the specific extended orientation included in this study. The extended
orientation used in this study only accepted community college transfer students beginning
in 2015.
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•

The geography and location of the institution that hosts the extended orientation from
which the data is collected was a 4-year, public land-grant institution in the southern part
of the United States.

•

This study did not consider other factors possibly affecting retention such as financial
obligation, illness, job responsibilities, or familial responsibilities.
Significance of Study
Student participation in college orientation programs continues to grow across

higher education institutions (Soria et al., 2013). Students transferring from a community college
typically experience a cultural shift when moving from the community college environment to
the 4-year university environment. Transfer students are complex, and the transfer process is
multidimensional (Laanan et al., 2010). Through programming, university administration can
meet the many needs of those students and aid in the transition from a community college to a
university.
This study adds to the literature already available on the adjustment students
experience when transitioning from a community college to a 4-year institution, but from the
lens of how such programs can have a positive effect on the academic achievements of transfer
students. By looking at specific effects on academic success, university administrators,
specifically those involved in student success and student retention, can cater and adjust those
programs to better suit the needs of community college transfer students.
Organization of Dissertation
This dissertation was a study of how transfer students are influenced academically
by attending an extended orientation. It is organized into chapters that cover specific topics. The
10

current chapter, Chapter 1, is an introduction to the research that was be conducted, stating the
problem that was addressed, the research questions that guided the research, the delimitations of
the study, and the significance of the study.
Chapter 2 includes a summary of research that has already been conducted. The
literature that is relevant to the research questions are summarized and organized by headings.
The literature available and included in this dissertation can be applied to this research but does
not cover the specific research questions posed for this study. The literature available was found
using ERIC, EBSCO, and Google Scholar.
Chapter 3 serves as the description of the general methods and research design
used for this study. The description of the participants studied is included, as well. The specific
procedures used to collect the data are explained, including when and where the data were
located and how data was collected and analyzed.
Chapter 4 consists of an in-depth inspection of the research questions and the
outcomes of the research using descriptive statistics. Tables are included to summarize the
information.
Chapter 5 begins with the summary of the results and includes a discussion of the
findings and conclusions. Each research question is discussed individually to show how the
results address them. Previous literature is compared to the results to show how consistent or
different the results may be. Patterns that arise are reported to show trends in the research that
can be applied. Limitations and recommendations are also reported for future research to build
on the outcomes of this study.
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CHAPTER II
REVIEW OF LITERATURE
Introduction
Transfer students face a number of challenges once they move from the
community college to the university. These challenges can include preparation from past
academic endeavors, unclear institutional expectations, age, and social transition (Wang, 2009;
Tinto, 1999; Ishitani, 2008; Townsend & Wilson, 2008). Summer orientation programs are
designed to help these transfer students as they make this transition. These summer orientation
programs have been shown to provide benefits including social interaction with new peers and
awareness of resources (Braxton & McClendon, 2001; Mayhew, Vanderlinden & Kim, 2009).
This review of the literature will include research about challenges transfer students face as well
as summer orientation programs and the benefits they provide. It will also contain research about
the variables that are often affected by these programs including academic achievement (e.g.,
GPA), and student progress (e.g., retention, credit hour accumulation). Various academic
databases were used in the search for relevant literature, with the primary search terms being
“summer orientation programs,” “academic achievement,” “retention,” and “graduation.” The
search was limited to research from the years 2000 to the present.
Challenges Transfer Students Face and Efforts towards Retention
There are many beliefs as to why students leave early without graduating, and Tinto
(1999) developed theories that focus on ways to help keep students in school and engaged
12

throughout their college experience. He wrote in a National Academic Advising Association
publication that there are four conditions that can dictate whether or not a student is retained
through graduation. First, students are more likely to persist and graduate in settings that provide
clear and consistent information about institutional requirements. If there is a clear
understanding between the expectations of the university and the student, the student is more
likely to stay at the institution. Second, institutions that provide academic, social, and personal
support encourage persistence. Students are looking for more than a classroom experience, and
when they receive opportunities for growth in their personal life, as well as academic life, they
are retained more often. Third, students are more likely to stay in schools that involve them as
valued members of the institution. Tinto points out that the quality of interactions with faculty
and staff can have a prolonged effect on how connected a student is to the institution. Do
students perceive themselves as valuable to the institution? Fourth, students who felt as though
they are learning are more likely to graduate.
To create an environment where students can grow and feel connected, there has to be a
strategy in the use of those resources or no attempt to retain students will be successful. Braxton,
Milem, and Sullivan (2000) believe that Tinto’s fourth condition, learning, is the most important.
Those researchers point out, however, that learning is not simply an important condition, but
active learning is an important condition. In a study they conducted, 718 first-time, full-time
first year students were selected to take three different surveys. These surveys were given during
orientation, during the fall semester, and during the spring semester. The findings of this study
offer some support for the role of active learning in influencing student persistence/departure
decisions. When a student engages in active learning and retains academic information in the
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classroom, the student has more time to engage in social activities, becoming more integrated in
the campus community and more committed to the school.
Academic Achievement
Student academic performance represented by community college GPA is strongly and
significantly associated with the probability of continuous enrollment, which is key to attaining
educational goals (Wang, 2009). Having a higher GPA at the community college that translates
to continued success at the university level may be explained by the possibility that those
students are well established in academic habits and developed academically before transferring
to the university. Past academic rigors, previous academic achievement, and preparation for
demands of the classroom can, ultimately, play a large role in academic achievement after
transferring from a community college. When a student is prepared for the difficulty in
performing in the classroom, the adjustment is much easier when dealing with professors and
fellow classmates in the classroom. GPA at a community college is often viewed as a significant
way to predict success of students who transfer to universities.
Adversely, students who struggle at a community college to keep grades at a satisfactory
level will likely see the same if they transfer to a 4-year university. Overall, compared with
students at baccalaureate institutions, community college students have more academic
characteristics that might compromise their ability to succeed in college (Bailey, Jenkins, &
Leinbach, 2005). They generally have lower test scores in high school and are far more likely to
delay enrollment in college after high school, attend part time, or interrupt their college studies.
Experiencing different expectations academically can often create a sense of
shock and worry about the student’s academic future at the new institution. Learning to push
through adverse experiences in the classroom and having faculty who push students
14

academically prepare students for more academic success and assist in the transition from a
community college student to a university student. Lanaan et al. (2010) agree that the level of
difficulty at a community college can have an effect on academic success. By exploring
background information, community college and university experiences and the extent that social
transfer adjustment of students is predicted by background information and experiences of 900
transfer student at a Midwest University, Lanaan et al. (2010) were able to determine that
transfers who moved to a 4-year institution may have had their experience negatively affected by
the lack of preparation academically from their community college. The L-TSQ was used to
determine some factors that influence academic and social transfer adjustment. The extent to
which the curriculum at the 2-year college is rigorous and requires students to do more reading,
writing, and researching will improve student preparation for the 4-year institution. They
suggest, further, that universities can offer new transfer students important information during
orientation sessions about the strategies for a successful transition.
Personal Experiences and Attributes
All students bring different perspectives to college. No one student has the same
background or approach to learning and achieving his or her academic goals. The shaping of that
approach and how students view higher education play a daily role in how students conduct
themselves, set goals, and achieve their idea of greatness. Personal goals, individual
characteristics, and self-efficacy all play a major role in how a student performs academically
(Calcagno, Bailey, Jenkins, Kienzl, & Leinbach, 2008; Komarraju & Nadler, 2013; Stern, 2016;
Wang, 2009).
Students’ goals before beginning at a community college and/or during their community
college career play a role in whether or not a 4-year degree is attained. Community college
15

transfers who started out as baccalaureate aspirants in the 12th grade have better chances in
earning a bachelor’s degree (Wang, 2009). Wang (2009) found in his analysis of the National
Education Longitudinal Study (NESL) and while looking at baccalaureate attainment and college
persistence in community college transfers that those baccalaureate aspirants with a greater
intrinsic value attached to postsecondary education may sustain a stronger commitment towards
a bachelor’s degree while attending both community colleges and 4-year institutions. Students
who value a 4-year degree before and during their community college experience are more
inclined to continue on working towards that degree and are less likely to stop the higher
education path altogether. Stern (2016) found in his analysis of National Center for Education
Statistics (NCES) data sets, while looking to address factors that affect a community college
student’s likelihood of completing a bachelor’s degree, that while older and minority students
tend to have lower likelihoods of transferring to 4-year institutions, “those with the intention of
attaining a bachelor’s degree upon starting their college career have more than twice the odds of
transferring than those without such initial aspirations” (p. 365).
While it may be assumed that institutional factors play the largest role in the completion
rates among transfer students, Calcagno et al. (2008) found that may not be the case. They
studied a sample of 2196 students who were part of 536 different community colleges and
studied general institutional characteristics (percentage of undergraduates, percentage of parttime faculty, institutional awards), student compositional characteristics (percentage of minority,
percentage of female, and percentage of part-time students), financial characteristics (financial
aid types), fixed locational characteristics (urban, suburban, and rural location), and student
characteristics (female, ethnicity, SES, and test scores). By assessing the characteristics of an
institution that make a difference, they found that individual characteristics are more strongly
16

related to the completion probabilities than are institutional factors. Four-year universities offer
many amenities and opportunities to grow when a student transfers, but life experience and
available resources are crucial in the transfer adjustment and completion of a 4-year degree.
Well-prepared students with economic resources are likely to survive and do well in a variety of
institutions. On the other hand, student with many challenges, including personal and financial
responsibilities, may have trouble even in strong colleges (Calcagno et al., 2008).
Self-efficacy, or the belief in yourself to succeed, also plays a role in how academically
successful a student may be. Students who enter a new academic environment with confidence
often will themselves to have higher GPAs and sustain overall higher academic achievements
than those who do not. Komarraju and Nadler (2013) used a sample of 407 undergraduate
students who completed the Motivated Strategies Learning Questionnaire, Implicit Theories of
Intelligence Scale, Achievement Goal Inventory, and self-reported GPA. Each classification
(Freshmen, Sophomore, Junior, and Senior) were represented in the sample of students. The
results of the surveys and self-reported GPA show that self-efficacy expectations played a major
role in using different learning strategies and resources to achieve academic goals and success.
Students who were more confident and self-assured were more likely to report higher levels of
academic performance. The researchers also found self-efficacy expectancies to be important in
predicting academic achievement (Komarraju & Nadler, 2013). While believing in one’s self is
not the only aspect a student needs to be successful in the classroom or educational environment,
the outcomes of this study show that beginning college with a confident perspective of the
undergraduate experience can aid in academic success. Through past academic experiences and
hopes for future academic experience, students begin the path toward academic success.
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The age of transfer students and the point in their community college education at which
the transfer takes place may play a large role in the matriculation timing. Ishitani (2008) focused
on when students were more likely to leave the institution. His findings showed that the earlier
students transfer to an institution, the less likely they are to be retained to graduation.
Sophomore and junior transfer students exhibited higher persistence rates than native and
freshman transfer students. The variable that was most significantly associated with transfer
student departure was semester GPA. A dip in GPA in the first semester was not only defined as
“transfer shock,” but it was also significantly associated with reducing a student’s chance to
return for the second semester. This same study focused on student who transfer and how the
timing affected their departure before graduation. The findings showed that sophomore and
junior transfer students were about 73% less likely to depart than freshman transfer students
during the first semester after the transfer. The same study also showed, however, that
sophomore and junior transfer students were more likely to depart than freshman transfer
students in the fifth semesters after controlling for variables such as GPA and institutional types,
with students classified as junior transfer students leaving at a rate 1.7 times higher than their
counterparts.
Social Transition
A social interaction for community college students often comes in the form of a
study group or bond in the classroom. There are often limited resources for community college
students to form meaningful relationships outside of class as reported by Townsend and Wilson
(2008). Community college students come from an environment where social contact takes
place in the classroom in which students know one another by name and readily form study
groups. Community colleges also offer small classroom sizes which allows easier integration
18

socially amongst classmates. Universities often have larger class sizes which can create a sense
of anonymity in a large crowd. This can prove to be frustrating to transfer students who are
accustomed to smaller classrooms. During their study of transfer student transition, Townsend
and Wilson (2006) found the transfer students expecting to find a community of other learners
within the classroom, but some of the community college transfers were frustrated by their
anonymity in large lecture classes and by the unwillingness of other students to form study
groups.
Many students choose which club or organization to join based on major, political
affiliation, sports, or philanthropic endeavor. Joining clubs or organizations gives instant access
to a group of students who share beliefs or interests and can be an effective way to develop
relationships, especially for those students who choose to live off campus and lack the constant
social interaction a residence hall on campus provides. Townsend and Wilson (2008) reported
that of the 11 community college transfer students who were interviewed for their qualitative
study, the students who became the most socially integrated students typically joined a club or
centralized group to meet new people because the campus was large and spread out.
By using an adapted freshman survey, Duggan and Pickering (2008) worked to describe
barriers related to academic success and persistence. They administered a survey to students
who transferred 24 or more hours and also attended an on-campus preview specifically for
transfer students. What they found, among other things, was that “lack of social involvement
was a barrier for those upper division transfer students who responded that they never expected
to use the university center as a place to eat and/or socialize with friends and were not likely to
read articles or books or have conversations with others on campus that will help them learn
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more about themselves” (p. 453). This showed that upper division students were looking for
types of socialization other than those that were classroom and institution based.
Financial Impact
One of the greatest aspects community colleges have to offer is the ability to
attract students based on offering scholarships and a degree at a fraction of the cost that a
university would charge. Many students choose to begin their higher education career at a
community college to get a large portion of their school completed without having to pay higher
tuition and for opportunities of receiving scholarships. Community college is a crucial
component of the United States’ education system, offering millions of students the opportunity
to earn a low-cost, 2-year associate’s degree, gain career and technical credentials, or embark on
a path to a 4-year institution (Evans, Kearney, Perry, & Sullivan, 2017).
Many students who choose to transfer and transition from a 2-year institution to a
4-year institution are forced to work to offset new and/or higher costs of living and tuition so that
loans are kept to a minimum. While at a community college, they may not have had to work due
to lower costs and more scholarship opportunities. Reforms to financial aid counseling and
packaging would be needed in this effort, particularly because many community college students
are loan averse and so work 20 or more hours a week, a factor negatively associated with upward
transfer (LaSota & Zumeta, 2016). When students are forced to work as many as 20 hours or
more, that can take a toll on the amount of time they have to focus on academics and the
transition to a 4-year university. LaSota and Zumeta (2016) analyzed data spanning across
approximately 500 community colleges in 40 states to determine state-level characteristics,
college-level characteristics, and student-level characteristics that assist or slow down the
process of continuing education. It was found that attending full-time as a student helped
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students persist through graduation. However, there would need to be some major reform to
financial aid policies and financial packages to assist full-time students who would be required to
work in order to be financially secure enough to attend college.
Still, students who take out loans to help with tuition and money to spend outside
of tuition and fees believe that loans are an effective way to handle the costs of living. Life
circumstances outside of the college, more so than the costs of tuition and fees, may make
borrowing necessary to remain enrolled (McKinney, Mukherjee, Wade, Shefman, & Breed,
2015).
Institutional Factors Affecting Transfer Success
The mission and goals of the university that guide the everyday educational
environment are meant to lead students in pursuing a degree. How those missions and goals are
carried out have a large effect on the success of all students, especially transfer students.
Institutional support also plays a large role in the success of the students who transfer to a
4-year university from a community college. Braxton and McClendon (2001) recommended that
interactions during academic advising can play a large role in the social integration and overall
academic success of students. They suggested that encouragement from academic advisors to
consider methods professors use to deliver course material when selecting courses is important.
In addition, they stated, advisors should also encourage their students to become integrated
socially in the community of the institution. The faculty and administration can assist in student
growth both in the classroom and in the social circles that institutions have to offer. The
educational environment often created at a community college is viewed as one that is nurturing
and adjusts to the needs of the students and it may contribute to transfer shock after the transfer
(Carlan & Byxbe, 2000). A university is often viewed as a place where the student adjusts to the
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rigors of the class or academic experience and has to incorporate a more self-taught, self-directed
type of learning. This change in environment can cause some discomfort and make the
adjustment more difficult.
Positive relationships help to develop positive academic skills that lead to further success
at a 4-year institution, so it is important to determine to what extent students interact with faculty
members and spend quality time meeting with them outside of class (Laanan, 2001). Faculty
also play a role in how transfer students view themselves. Laanan (2001) explains that the
stigma often associated with being a transfer student can hinder any momentum or success at the
university level. When students recognize that their faculty, staff, and fellow students stigmatize
them negatively as transfer students, such experience may impede students’ academic transfer
adjustment (Laanan, 2001). Encouraging faculty to view transfer students as capable and willing
to learn and encouraging those students plays a profound role in their success. Duggan and
Pickering (2008) showed that a practical outcome of a transfer student orientation is that it can
address the identified barriers to academic success and persistence at both the 2-year and 4-year
level. There needs to be another component provided for the transfer students to persist and
achieve at a 4-year institution.
Advisors of transfer students also play a critical role in success at the university level
once students transfer to the college’s campus. They not only help with understanding
curriculum and necessities to graduate, advisors also assist in helping students in being proactive
in finding resources. By connecting with advisors, students can connect with others as a result of
seeking learning resources (Flaga, 2006). Advisors at the 4-year university are important, and
they can develop relationships and learn what experiences from the community college will
translate to success in the university setting.
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Tobolowsky and Cox (2012) sought to find how institutional support affects
and/or enhances the transfer student experience once the transfer student arrives on campus at a
4-year institution. They focused on three perspectives of “Research U.”: 1) Rational
Perspective, or formalized social structures, 2) Natural Perspective, or informal elements of the
organization, and 3) Open Perspective, an institutions approach that may be shaped by state-level
governance structures and policies. They interviewed 17 faculty and staff who may have a direct
effect on the transfer students on their campus. The first factor described in the research was one
on the student level. Faculty and staff members mentioned two characteristics of transfer
students that make them a particularly hard population to serve: (a) the students’ incredible
diversity and (b) their frequent false assumptions about the institution. Diversity included age,
gender, socioeconomic status, educational backgrounds, and number of credits transferred.
Perhaps the most common feature of interviews was the nearly universal wish that institutional
agents were doing more for their transfer students (Tobolowsky & Cox, 2012). The admission
process and how it affected the choice of major was a leading concern among the group
interviewed. The short timeline to be allowed into a specific major caused many transfer
students to not be accepted to their major of choice (depending on when they applied), forcing
them to choose another major. Another issue was the time constraints on registration for classes.
Transfer students were expected to attend orientation, which may fall later than for other
students, causing anxiety about being in appropriate classes.
Tobolowsky and Cox (2012) also found difficulties in actually getting students
admitted because of difficulties with communication and relationships between the current
university and the previous school. The description offered by the staff and faculty interviewed
about the articulation agreements between “Research U.” and other schools showed how greatly
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the transition can be affected due to difficulties or ease of receiving academic records. Clearly,
without a close relationship between the sending and the receiving institution, even basic tasks
like evaluating a transcript become challenging and time consuming. The timeliness,
communication, and method of sending and receiving academic records, if not done effectively
and efficiently, can cause many transfer students to worry about being accepted into their new
university.
The interviewees also made several recommendations on improving the transfer
process (Tobolowsky & Cox, 2012). The largest and most important was that of being able to
identify transfer students and understand what they need to be successful, both academically and
socially. Not all transfer students are identified; therefore, they are not offered adequate support
for specific needs. Each transfer student has individual needs to be successful and should be
offered tailored opportunities to address those needs. The needs that were presented in the
findings were financial needs and orientation needs. Scholarships specifically for transfer
students to ease the financial burden and an orientation that addresses specific concerns for
transfer students are critical. Financial concerns do not exist just for first-time full-time students,
so the participants suggested offering scholarships targeting transfer students (Tobolowsky &
Cox, 2012). Orientations should offer social opportunities and an introduction to the university’s
resources, including academic resources.
Addressing Transfer Success through Programs
Extended orientations play a role in developing social identities and relationships.
Braxton and McClendon (2001) believe that social interaction is an important aspect to that of
incoming college students and point out the benefits of pre-college orientation and experiences.
They state while there are many goals of orientation programs, they should create opportunities
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for students to interact socially with their peers. This work shows more stress on Tinto’s (1999)
aspect of social and personal support.
Perrine and Spain (2008) studied the effects of the New Students Days (NSD)
program at Eastern Kentucky University and based the study on Tinto’s (1999) theory. NSD is a
1-credit course that is required and was designed to encourage both the social and academic
integration of all incoming freshman and transfer students into the university community. While
the students perceived the program as helpful, the data showed little benefit to the institution
with regards to increased retention. The researchers pointed out the selection of students who
had higher high school GPAs and ACT scores and showed a possible higher motivation to attend
this course for participation in the program. Those with higher motivation would likely perform
well and have higher retention rates regardless of attending the NSD or not. Perrine and Spain
(2008) surfaced a valid point. Should the programs offered to better acclimate students with the
college experience direct their recruitment to students who are more at risk for failure or to drop
out than those who attend simply out of inward motivation?
Soria et al. (2013) found in their research that students who participated in an
extended orientation experienced enhanced social identities as college students which, in turn,
increased their sense of belonging, academic performance and retention. They used a survey and
institutional data of 5400 first-year students enrolled in a large public university to gauge how
effective an extended new orientation was at creating a better sense of belonging. Social
interaction and being part of a group that works together consistently over an extended period of
time raises the awareness of being part of something larger than oneself. Integration into the
thread of the community often causes those involved to want to persevere. It was noted in the
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research that students feel more connected to the institution if orientation is conducted in a
smaller peer group, which helps them to begin forming meaningful relationships with their peers.
An extended orientation can be in the form of an experiential orientation.
According to Lien and Goldberg (2012), wilderness orientation programs have been utilized for
over 75 years. Wilderness orientation programs are extended orientations that use outdoor
experiences (backpacking, kayaking, rock climbing, etc.) to assist new students in their
transition. Lien and Goldberg (2012) conducted research on a wilderness orientation by using a
questionnaire completed by 86 of the 134 students who were part of Cal Poly’s Moving
Mountains Program. The questionnaire asked the participants to link aspects of the extended
orientation with outcomes that assisted them in learning and transitioning to college. The results
of the questionnaire showed that the participants valued the problem-solving learning
opportunity as well as the social and personal development outcomes achieved. Among the most
common response as to what was learned most was interpersonal skills and learning from the
student leaders.
GPAs of students who attended an extended orientation were significantly higher
when compared to a similar group who did not attend an extended orientation (Gentry et al.,
2006). In the summer of 2002, 224 first-year, first-time students at a large university in the
Southeast took part in a weekend-long orientation. Of those students, 53 were chosen to
participate in a study that compared them with 64 first-year, first-time students. After students
completed a questionnaire that focused on time spent studying, time spent preparing for classes,
how often they had interaction with their professors, establishment of friendships, and attendance
of school functions, the researchers noted that on a 4-point scale, the GPA at the end of the first
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semester of the extended orientation attendees was 3.41 while the GPA at the end of the first
semester of those who did not attend the extended orientation was 3.02.
Programs offered specifically for transfer students also lead to an increased
awareness of the resources that universities offer. This awareness can create a smaller gap in
learning capabilities post transfer. Mayhew, Vanderlinde, and Kim (2009) surveyed 14,208
students from 35 institutions to assess outcomes of orientation. Included in those 14,208
students were 2984 transfer students. Results of the survey showed that transfer students were
more likely than traditional first-year students to recognize programs through orientation as a
reason they developed healthy study and time management skills, developed the ability to adjust
to academic rigors, and were prepared for professor’s expectations.
Mayhew et al. (2008) also showed that orientations can be credited for showing new
students how to access and take advantage of multiple campus resources. By taking part in
orientation, they were exposed to resources that can be utilized to help them be academically
successful. The significance of learning where to look for assistance when it is needed is critical,
especially for transfer students. Regarding the results of the assessment, the researchers state
transfer students often attend orientation focused on academics and less focused on the social
aspect of the college experience. Their findings support this with transfer students being more
likely to credit orientation with helping them to develop academic skills and less likely to credit
orientation with helping them to adjust socially.
Factors that Influence Student Academic Performance and Retention
Summer orientation programs have been shown to positively affect student academic
performance (Soria et al., 2013). There are a number of variables in addition to summer
orientation programs that have been shown to affect student academic performance. Kuh, Cruce,
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Kinzie, and Gonyea (2008) found that student engagement and involvement in meaningful
activities plays an important role in academic outcomes of first-year student grades and
continuing education to the following year. Their study of 18 colleges sought to find the
relationship between student behaviors that resulted in success for students academically. By
analyzing the National Survey of Student Engagement (NSSE) information of undergraduate
students at 4-year institutions, the results showed when college experiences and involvement in
clubs or organizations are taken into account, the academic success of students is higher.
Academic performance is often linked to student retention. Wang (2009) showed that
students who struggle academically at their community college may also struggle once they
transfer. After reviewing data from the National Education Longitudinal Study of 1988
(NESL:88) and the Postsecondary Education Transcript Study (PETS), it was found that students
who performed at higher levels at their previous institution continued that trend once they began
pursuing further education at a 4-year institution. This is likely explained that those same
students were better assimilated into the academic culture of higher education and were
motivated before beginning college at any level.
Similarly, Stewart, Lim and Kim (2015) found in their study of a public institution with a
population of over 27,000 students that 73.2% of students who did not require remedial courses
persisted for more than five semesters, while 60.5% of students who were placed in remedial
courses persisted for five or more semesters. There was also a correlation between high school
GPA and persistence, with students who entered college with high academic scores from high
school more likely to persist to their sophomore year of college.
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Factors that Influence Graduation
Often, college students struggle with understanding the costs associated with attending a
4-year university and being able to financially afford to continue to graduation (Jook, Durband &
Grable, 2009). Getting financial information to parents and students early is critical. Universities
should offer programs to teach student skills to navigate the financial requirement to attend and
graduate. Jook, Durband, and Grable (2009) used a survey at a large public institution to find
characteristics of students who drop out of college due to financial reasons. They state that “the
link between financial stress and poor academic performance is noteworthy” (p. 303).
Programs and activities offered by the university attended may have an impact on
whether students persist to graduation or not. Chen (2011) found in his study that universities
who allocate and spend significant funding on student services and instruction saw a decrease in
dropout rates over a 6-year period. From information gathered on 5,762 students at a public
institution, it was found that, while it may not be advisable to simply spend money on programs,
it is advisable that departments and colleges within a university should collaborate and
financially support programs that are aimed at being effective and giving students support
through various services and instruction.
Summary and How Literature Relates to Present Study
The purpose of the current study was to examine factors related to student success for
participants in an extended summer orientation program at a rural land-grant university as
compared to non-participants. Variables included student academic achievement (i.e., cumulative
GPA at the university) and progress (i.e., retention from fall to fall and cumulative credit hours
completed at the university).
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The literature shows that there are numerous reasons why transfer students do not
continue in pursuing a bachelor’s degree after transferring from a community college. Previous
academic achievement and preparation before transferring influences the continuing of education
along with self-efficacy and the desire to achieve goals (Komarraju & Nadler, 2013; Wang,
2009). Becoming socially accepted by a peer group and being involved across campus shows
that students are more connected to the university and plays a role in completion of college at a
4-year institution (Townsend & Wilson, 2008). Literature also showed that deliberate,
intentional programs, such as an extended orientation, that address aspects of college that may
hinder transfer students from continuing through with their education play a major role in
keeping transfer students in college (Duggan & Pickering, 2008). Support from the university
towards transfer students once they are present and attending classes helps to ease the transition
and reduce the shock that may occur after the transfer (Tobolowsky & Cox, 2012).
Transfer students experience a range of emotions and need support to succeed at a 4-year
institution. While a university cannot control all aspects of transferring, they may be able to
offer an opportunity to transfer students to become more adjusted to the culture, history, and
traditions of the school through extended orientations.
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CHAPTER III
RESEARCH METHODS
The purpose of this study was to investigate the influence of attending an extended
orientation on the academic achievements (i.e., GPA, retention, and number of hours completed)
of transfer students attending a 4-year public institution. This chapter includes a description of
the research design, the research questions answered, and the context of the research, a
description of the participants, the data collection and analysis procedures, and the summary of
the methods used.
Research Design
This research was a quantitative, causal-comparative study involving 44 transfer
students who attended an extended orientation compared to 44 transfer students who did not
attend an extended orientation. The dependent variables were the academic achievements (i.e.,
GPA, retention, and number of hours earned) of the transfer students who did attend the
extended orientation, while the independent variable was the attendance or non-attendance of the
extended orientation. The design was chosen to aid the researcher in understanding the effect that
attending an extended orientation has on the academic success and retention of transfer students.
Research Questions
This study addressed the following research questions:
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1. What effect does participation in an extended orientation have on cumulative GPA at the
transfer institution when comparing similar program participants to non-participants?
2. What effect does participation in an extended orientation have on retention at the same
institution from fall of the first year to fall of second year when comparing similar
program participants to non-participants?
3. What effect does participation in an extended orientation have on cumulative credit hours
earned at the transfer institution when comparing similar program participants to nonparticipants?
Research Site
The site of this study was a 4-year, public land-grant institution set the Southern
part of the United States with approximately 1905 new transfer students enrolled in the fall
semester of 2018 with 1446 being from in-state community colleges and the rest from out-ofstate community colleges. This institution offers undergraduate and graduate degrees, including
master’s degrees and doctoral degrees.
The extended orientation offered at this institution is described as a 6-day, 5-night
retreat during the second week of August that assists in the transition of new students. The
retreat, hosted on the campus of the research site, is led by fellow students and aims at teaching
new students the history and traditions of the institution along with introducing them to new
fellow students. This extended orientation has a fee of $250.00 before July 1 of the year of
attendance. The cost raises to $300.00 after July 1. The fee covers the cost of meals, residence
hall fees, supplies for games and activities, a welcome bag that includes a camp shirt and
cowbell, and preparation for the following year’s program. A financial needs-based scholarship
is available upon application and is based on federal financial aid information received by the
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research site. All first-year students, including transfer students, are encouraged to attend the
extended orientation. It is not, however, required nor does it have as high a number of attendees
as the new-student orientation.
This extended orientation differs from the new-student orientation offered by the
research site in length, being a 6-day program compared to a typical 2-day orientation program,
and goals of the program. The new-student orientation offered by the research site’s Office of
Admissions and Scholarships is offered in all semesters, depending on enrollment semester, but
has most attendees during the June and July sessions. The June and July sessions host most new
students and focus on learning about academic programs, housing, managing money, and student
life. There are programs offered to parents of attendees to better familiarize them with the
research site’s policies and procedures on housing and residence life, money matters, and Greek
life.
Research Context and Subjects
The participants in this study were 88 students who transferred from community
colleges to a 4-year institution to gauge how the experience of attending an extended orientation
affected their academic experience. The 44 transfer students who attended the extended
orientation and the 44 who did not attend the extended orientation had a minimum of 24 hours
transferred from previous community colleges and attendance at the 4-year institution at the
main campus beginning the Fall semester of 2015 to Spring semester of 2017 (for those who
persisted until the time of the current study). All participants in the study were full-time students
and started in the fall semester of their first year at the 4-year institution. They were matched to
non-participants based on similarities of number of hours transferred in and GPA earned at their
previous community college with an age limit of 22 years old. Variables associated with gender,
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race, high school GPA, ACT scores, and developmental need were not used. A sample size of 44
attendees and 44 non-attendees was used because there have been 44 transfer students who have
attended the extended orientation between 2015 and 2017. The first year that transfer students
were accepted into the extended orientation that is being studied was 2015. Students from 2018
are not begin included because enough time has not passed to collect data related to their GPA,
credits earned, or retention.
Data and Collection Procedures
Before beginning to gather data, permission from the Institutional Review Board
(IRB) for the Protection of Human Subjects in Research was secured. Appropriate
documentation of permission is included in Appendix A. The researcher used the information to
choose the comparison group based on GPA and number of hours transferred into the research
site.
The researcher selected 44 non-participants to serve as a comparison group. Most of the
participants were matched with non-participants who attended the same community college as
well as had similar GPA transferred in and number of credit hours transferred in. GPA’s were
comparable within .20. The number of credit hours transferred were comparable within 12 hours.
The data requested included the GPA of classes attended at the 4-year, public institution
at the end of the first fall semester and first academic year, students’ continued attendance from
fall of the first year to spring of the first year as well as fall of first year to fall of second year,
and the number of credit hours earned at the end of the first academic year for both the students
who attended the extended orientation and the students who did not attend the extended
orientation. As noted above, also included in the request was academic information from the
community college that was attended before transferring to assure the sample of non-participants
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included students who transferred with a minimum of 24 credit hours. The GPA of the students
at their previous community college before enrolling at the 4-year institution was requested, as
well.
The Office of Institutional Research and Effectiveness (OIRE) was able to provide
cumulative GPA at the university only for the end of the first year at the university as well as the
second fall at the university. It was also able to provide the number of cumulative credit hours
earned at the university only at the end of the first year. And, it provided data regarding whether
a student returned to the university the next fall for retention data.
Data Analysis Procedures
This study compared the academic achievements of transfer students who
attended an extended orientation to those of transfer students not attending an extended
orientation. The transfer students who attended the extended orientation between 2015-2017
were matched with transfer students who did not attend the extended orientation based on
number of hours transferred and GPA transferred from the community college they attended. By
matching the participants based on these statistics, the influence of the attendance of the
extended orientation could be better examined.
The data collected were analyzed using the Statistical Package for Social Sciences
(SPSS) 26 statistics program. Research questions one and three were analyzed using a paired
samples t-test to compare the students who attended the extended orientation and those who did
not. The t-test was two-tailed with alpha levels at p < .05. The t statistic uses the data from two
separate samples to draw inferences about the mean difference between two populations or
between two different treatment conditions (Gravetter & Wallnau, 2009). Research question 2
was analyzed using a chi-squared test of independence to test for the proportion of students who
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attended the extended orientation and continued their education through the following fall. “The
test determines how well the obtained sample proportions fit the population proportions specified
by the null hypothesis” (Gravetter & Wallnau, 2009, p. 607).
Summary of Method
This chapter provides a description of the methods that were used to test the
research questions presented. The purpose of the study was to determine the influence of
attending an extended orientation on academic achievements of transfer students from
community colleges. The participants selected were all transfer students to a 4-year, public landgrant institution with all 44 who attended the extended orientation being compared to a sample of
44 who did not attend the extended orientation to determine the effect attending the extended
orientation had on GPA, retention, and credit hours earned. The data were analyzed using a twotailed t-test to reach conclusions for questions one and three and a chi-squared test of
independence to answer question two.
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CHAPTER IV
RESULTS
Introduction
The purpose of this study was to investigate the influence of attending an extended
orientation on the academic achievements (i.e., GPA, retention, and number of credit hours
completed) of transfer students attending a 4-year public institution. Specifically, this study was
to compare transfer students who attended an extended orientation to transfer students who did
not attend an extended orientation at a 4-year land grant public institution from 2015-2017. This
was completed to find if the attendance had an impact on the academic achievements identified
as a higher cumulative GPA, higher retention rates, and more credit hours earned.
The following questions directed the study:
1. What effect does participation in an extended orientation have on cumulative GPA at the
transfer institution when comparing similar program participants to non-participants?
2. What effect does participation in an extended orientation have on retention at the same
institution from fall of the first year to fall of second year when comparing similar
program participants to non-participants?
3. What effect does participation in an extended orientation have on cumulative credit hours
earned at the transfer institution when comparing similar program participants to nonparticipants?
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This chapter presents the results for each question and includes a description of
the findings. The sample selected for this study included students who transferred from a
community college to a 4-year, public land-grant institution in the fall semesters of 2015, 2016,
and 2017. Each of these students had a minimum of 24 credit hours transferred from their
previous institution with a maximum age of 22 years old. After applying these limitations, the
sample consisted of 88 students: 44 students who attended the extended orientation and 44
students who did not attend the extended orientation. Originally, there were 48 students who
transferred who attended the extended orientation between 2015-2017, but four were removed
due to transferring from a 4-year institution or not having the minimum number of credit hours
transferred. The remaining 44 students who attended the extended orientation made up the
experimental group and were matched with 44 non-participants based on number of transfer
hours and GPA being transferred into the 4-year research site. The data that were collected
included whether or not they attended an extended orientation, retention from first fall to second
fall, cumulative GPA, and cumulative number of hours earned.
Examination of Research Question 1
The first research question of this study was the following: What effect does
participation in an extended orientation have on cumulative GPA at the transfer institution when
comparing similar program participants to non-participants?
Students who attended the extended orientation had an average of 3.12 cumulative
GPA while the transfer students who did not attend the extended orientation had a slightly lower
average cumulative GPA of 3.01 at the end of their first academic year at the research site.
Similarly, students who attended the extended orientation had a slightly higher average
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cumulative GPA of 3.12 at the end of their second fall semester while transfer students who did
not attend the extended orientation had an average cumulative GPA of 3.06.
An independent t-test was conducted, and the test results for the cumulative GPA
after their first academic year showed that the mean difference for the transfer students who
attended the extended orientation (M=3.12, SD=.69) and the transfer students who did not attend
the extended orientation (M=3.01, SD=.85) of .11 was not significantly different (t(86)=.673,
p>.05). While our t value is .673 and is not significant, the results for a significant difference
would be .503.
The independent t-test results for the cumulative GPA after their second fall
semester showed that the mean difference for the transfer students who attended the extended
orientation (M=3.12, SD=.70) and the transfer students who did not attend the extended
orientation (M=3.06, SD=.80) of .06 was not significantly different (t(86)=.332, p>.05). While
our t value is .332 and is not significant, the results for a significant difference would be .741.
These results show that transfer students who attended the extended orientation
perform similarly to the transfer students who did not attend the extended orientation in regard to
GPA at the end of their first academic year and after their second fall semester. The results
suggest that the extended orientation has minimal effects on GPA at the stated times during their
college career at the research site.
Examination of Research Question 2
The second research question of this study was the following: What effect does
participation in an extended orientation have on retention at the same institution from fall of their
first year to fall of their second year when comparing similar program participants to nonparticipants? A chi-square test of independence was computed to find the relationship, if any, of
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retention for transfer students who attended an extended orientation and transfer students who
did not attend an extended orientation. Table 2 shows both the number of transfer students who
attended the extended orientation who returned to the university the following fall and those who
did not.
Table 2
Number and Percentages of Students Returning for Second Fall Semester

Did not attend extended orientation

Attended extended orientation

Did not return for fall

Returned for fall

8

36

18.2%

81.8%

5

39

11.4%

88.6%

The chi-squared test of independence showed results that had no statistically significant
relationship of retention for transfer students who attended the extended orientation and transfer
students who did not attend the extended orientation, X2=.812, df=1, N=88, p>.05. These results
show that transfer students who did not attend the extended orientation persisted into their
second year at the research site almost as often as those transfer students who did attend the
extended orientation.
Examination of Research Question 3
The third research question of this study was the following: What effect does
participation in an extended orientation have on cumulative credit hours earned at the transfer
institution when comparing similar program participants to non-participants? An independent t40

test was conducted to compare the difference in the number of credit hours earned at the
university at the end of the first year and at the end of the second fall semester for students who
attended the extended orientation and students who did not attend the extended orientation. In
terms of cumulative number of hours earned, both groups showed similar results. On average,
those who attended the extended orientation earned only slightly higher (M=28.61, SD=5.98)
hours at the end of their first year than those who did not attend the extended orientation (M=
28.02, SD=6.83). This difference, .59, was not significant, t(88) =.432, p>.05. While our t value
is .432 and is not significant, the results for a significant difference would be .591
Similarly, the number of credit hours earned at the end of the second fall semester
showed that the transfer students who attended the extended orientation had only a slightly
higher number of credit hours earned (M=44.09, SD=11.76) than those transfer students who did
not attend the extended orientation (M=40.48, SD=13.04). The difference of 3.39 was not
significant, t(86) = 1.36, p>.05. While our t value is 1.36 and is not significant, the results for a
significant difference would be .176. These results show that attending the extended orientation
did not affect how many cumulative hours students earned after transferring to the 4-year
institution.
Chapter Summary
This chapter gives a statistical analysis of each research question along with an
explanation of the data. After each research question was examined, the results showed that
there was little difference in GPA, retention, and number of credit hours earned when comparing
transfer students who attend an extended orientation and those transfer students who did not
attend an extended orientation. The transfer students who did attend the extended orientation did
have slightly higher academic achievement, but the difference was minimal.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
This chapter is a summary of the research study. The chapter begins with the purpose of
the study, summary of findings, and conclusions that can be taken from the findings of the
analysis of the data. Recommendations and limitations for future studies are also included. The
purpose of this study was to compare the academic achievements (i.e., GPA, retention, and
number of credit hours completed) of transfer students who attended an extended orientation (the
experimental group) to those of transfer students who did not attend an extended orientation (the
control group) from 2015-2017 to find if attending an extended orientation translated to higher
academic achievement. The data for the transfer students were collected from the OIRE. The
two groups that were studied were transfer students who transferred from a community college
with a minimum of 24 credit hours and a comparable GPA transferred in from a community
college, with a maximum age of 22. Attendance at an extended orientation was the independent
variable.
The following research questions were used to direct this study:
1. What effect does participation in an extended orientation have on cumulative GPA at the
transfer institution when comparing similar program participants to non-participants?
2. What effect does participation in an extended orientation have on retention at the same
institution from fall of the first year to fall of second year when comparing similar
program participants to non-participants?
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3. What effect does participation in an extended orientation have on cumulative credit hours
earned at the transfer institution when comparing similar program participants to nonparticipants?
Summary of Findings and Conclusion
Chapters 1 through 4 gave the introduction, review of literature, method of
research, and results. Summaries of each chapter are included in this chapter. Chapter 1
established the basis for the study by providing the background of the study, the statement of the
problem, the purpose of the study, the research questions, the definition of terms, the overview of
the method, the delimitations of the study, and the significance of the study. The theoretical
framework is also included in chapter 1. The aim of the study was to determine if attending an
extended orientation had an influence on academic achievement by providing incoming transfer
student with resources to better navigate the college life at a new institution.
Chapter 2 provided the literature review to assist in understanding research that
has already been conducted on programs that are similar to extended orientations that may have
helped with the transition to a new school, culture, town, and way of life. The previous research
also consisted of some predictors that can assist in the development at a new college. Wang
(2009) as well as Komarraju and Nadler (2013) studied how previous academic achievement can
assist in the transition. Townsend and Wilson (2008) showed in their study that having a peer
group who accepts the student can ease some difficulties and adjustment. This study was
intended to show whether specific programs focused on providing resources for new students to
become better acclimated before the academic semester or year begins are successful. Although
there are studies that examined similar programs, this study is unique as it is directed specifically
at transfer students coming from a community college to a large, 4-year institution.
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Chapter 3 provides a description of the research design and method along with a
brief description of the research site. The participants in this study were all transfer students
from a community college to a large, 4-year institution who had transferred a minimum of 24
hours, were under the age of 22, and had comparable GPA’s. Data were analyzed by using an
independent t-test with an alpha level of .05 for research questions 1 and 3 and a chi-squared test
of independence was used for research question 2.
Chapter 4 gives a statistical analysis of each research question, and a discussion of
the outcome of the data is included. Statistically, there were no significant differences in any of
the data that were analyzed in either research question 1, 2, or 3. All participants showed similar
results in cumulative GPA at the end of their first year, cumulative GPA at the end of their
second fall, retention to their second fall semester, and cumulative number of credit hours earned
at the end of their first year. While the transfer students who attended the extended orientation
did have higher rates in all three categories (i.e., GPA, retention, and credit hours earned), the
rate was minimal.
Research question 1 was the following: What effect does participation in an extended
orientation have on cumulative GPA at the transfer institution when comparing similar program
participants to non-participants? The researcher found that transfer students who attended an
extended orientation had slightly higher GPA at the end of the first year of attendance at the 4year institution, but it was not enough to report as statistically significant. Soria et al. (2013)
found that social interaction and relationships can assist in academic success and this study
showed some truth to that finding. However, the rate of success in comparison between the
transfer students who attended the extended orientation was not enough to report as statistically
significant.
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The second research question of this study was the following: What effect does
participation in an extended orientation have on retention at the same institution from fall of
their first year to fall of their second year when comparing similar program participants to nonparticipants? Perrine and Spain (2008) found in their study of a program that required students
to attend an extended orientation that there was little difference or benefit to the university when
comparing retention rates. This study confirmed that there was little difference in retention rates
from the first fall semester to the second fall semester. Of transfer students who attended
extended orientation, 88.6% were retained, while 81.8% of transfer students who did not attend
the extended orientation were retained. Again, the data analyzed showed a slight increase in the
retention rates of students who attended the extended orientation, but not enough to be
statistically significant.
The third research question of this study was the following: What effect does
participation in an extended orientation have on cumulative credit hours earned when
comparing similar program participants to non-participants? The researcher found that when
comparing transfer students who attended the extended orientation to transfer students who did
not attend the extended orientation, there were little differences in the number of credit hours
earned at the end of the first year. The group of transfer students who attended the extended
orientation showed only a slight increase in number of credit hours earned (.59 increase at the
end of the first year and 3.39 increase at the end of the second fall semester), which showed no
statistical significance.
Limitations
This study has some limitations. While there was an intentional effort to match
the students based on GPA and number of hours transferred in to the 4-year institution, they were
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not identical. For example, a transfer student who attended the extended orientation and
transferred in 60 credit hours with a 2.75 GPA may have been paired with a student who did not
attend the extended orientation and transferred in 60 credit hours with a 3.15 GPA. There were
slight variations of either GPA or number of hours transferred or both. Another limitation, and
possibly the most obvious, is the number of students included in this study. The time period of
this study was very specific and captured transfer students during a time when the extended
orientation was not necessarily built around the transfer student experience. The extended
orientation did not begin to attract transfer students until 2015, and the number of transfer
students who participated during this study’s time period was very small in comparison to the
number of transfer students the host site welcomes each year. A limitation that was not
considered for this study were outside influences that may have worked for or against the study
group that can have an effect on academic achievement, specifically retention. Factors like
socioeconomic status, familial support, and difficulty of academic classes were not considered.
Recommendations for Practitioners
Transfer students transitioning to a 4-year institution can encounter a number of
barriers when getting acclimated to their new environment. Wang (2009), Tinto (1999) Ishitani
(2008), and Townsend and Wilson (2008) all showed in their work that multiple aspects of the
new college life can hinder a smooth transition. Institutional expectations, social adjustments,
and academic rigors are just a few. Programs offered by institutions for new students are
designed and meant to help relieve these parts of transition that can have a negative impact on
the college experience. While the findings of this study show that the extended orientation had
little impact on the academic achievements on new community college transfer student,
practitioners should note the limitation of how the transfer student in this study attended the
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extended orientation at a time that it was not necessarily designed for students who were not
first-time freshman. Universities can learn from this limitation and design sessions specifically
for this demographic of new students who attended classes at another institution and already
have a belief in what the college life entails. It is plausible that transfer students from
community college attended sessions designed to teach students the importance of attending
class as opposed to how to navigate new classes. Practitioners looking to analyze the affect in
the future may want to compare first-year student attendees and transfer student attendees to find
if the program is meeting its goals and objectives for one group and not the other. If first-year
students who attended the extended orientation are being positively affected, exploring programs
more specific for transfer students may have a more positive affect on their experience and
academic achievement.
Also, there is a social aspect of the extended orientation that may need to be more
focused on pairing transfer students with fellow transfer students. With such a small number of
transfer students who attended the extended orientation, it is likely that each sub-group of
attendees or each session may not have been able to meet the social needs of students who were
likely more in tune with attending a postsecondary institution than those students who are
attending one for the first time. Allowing transfer students the opportunity to spend the majority
of their time together to learn from each other may have a greater impact on their future
academic achievements. Essentially, attendance only, may not be what practitioners should
measure success by. Examining and looking at the sessions attended by transfer students and
how the extended orientation is organized may give clues as to how transfer students needs
should be addressed and met when attending the extended orientation.
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Practitioners should also assess transfer students who attended the extended
orientation each year. Examples of assessing include pre-tests and post-tests, hosting focus
groups after the extended orientation is completed, and in-depth interviews to better understand
what is needed to better assist in the transition of the transfer students. This will help to better
structure and offer programs within the extended orientation that meets the needs of the transfer
students, specifically. It also allows for the assessment of how effective each program is. It is
likely that each group’s needs will continue to change and evolve. By assessing the programs,
practitioners can pick up on trends that are growing and adjust the program accordingly.
Lastly, the importance of getting familiar with the new surroundings is critical for
all students who are attending a new school and living in a new place. Relating to transfer
students and intentionally recruiting them for extended orientations can grow the program and
give it an environment of one that can specifically help this demographic.
Recommendations for Future Research
While this research helps to lay a foundation for the study of transfer students and
attending an extended orientation, future research is needed to better develop these programs.
Including data from years where there is a larger population of transfer students who attended the
extended orientation may help researchers gain a better understanding of the impact that
attending an extended orientation has on academic achievement. By including a larger group,
the outcome of the study can be better generalized amongst the population of transfer students
attending a four-year university. A larger sample size also increases the power of the tests that
are run which will show true significant difference, if there is one.
Adding a qualitative aspect to the study to gain a more specific understanding of what the
program offers transfer students and assisted in their transition will also strengthen future studies
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by allowing the researcher to focus on aspects of the extended orientation that may have assisted
transfer students in their transition to a four-year university as opposed to only studying
attendance of the extended orientation. By using qualitative methods, like in-depth interviews or
focus groups, students can give the researcher a more detailed insight into how the extended
orientation made an impact in their social and academic adjustment.
Pairing the group who attended the extended orientation to a group who did not attend
using more specific guidelines to be included in either group will strengthen future research by
having two groups who are the most comparable. This research used only two variables when
selecting its participants, incoming GPA and number of hours transferred. When selecting
participants using more variables, the researcher is able to get a more comparable group of
participants to strengthen the outcome of the study.
Lastly, analyze data using a regression model to gain a better understanding of the
variables that affect academic achievement. By using a regression model, the researcher is able
to compare the group of transfer students who attended the extended orientation to the whole
group of transfer students coming to the four-year university. Regression models also allow for
certain variables of interest to be examined to find their influence. For example, there are many
reasons for a student to not persist through their education. Financial burdens, familial influence,
and major chosen at the four-year institution often cause students to withdraw and/or suffer
academically, so those could be variables used in a regression model.
Chapter Summary
Chapter 5 gives a summary of the findings of the study, and all three research
questions were discussed further. The study shows that there is a slight increase in academic
achievement of transfer students who attended an extended orientation but not enough to be
49

considered statistically significant. Further research using various forms of study and various
tests to analyze the data will assist in learning how to ease the transition for community college
students who have transferred to a 4-year institution. Lastly, this chapter gives recommendations
for practitioners on how to improve the program as well as future researchers who can use this
study as their foundation work for further studying this topic.
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Protocol ID: IRB-19-150
Principal Investigator: Stephanie King
Protocol Title: Extended orientation: The influence on academic achievement of transfer students
Review Type: EXEMPT
Approval Date: April 26, 2019
Expiration Date: April 25, 2024

The above referenced study has been approved. To access your approval documents, log into
myProtocol and click on the protocol number to open the approved study. Your official approval
letter can be found under the Event History section. For non-Exempt approved studies, all
stamped documents (e.g., consent, recruitment) can be found in the Attachment section and are
labeled accordingly.

If you have any questions that the HRPP can assist you in answering, please do not hesitate to
contact us at irb@research.msstate.edu or 662.325.3994.
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